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Abstract

A variety of reading strategies are required to comprehend reading materials. Without effective
reading strategies, students mostly face reading comprehension difficulties. This study aims to
investigate reading comprehension strategies among English foreign language (EFL) learners in
higher learning institutions. The study employed qualitative method and 10 Arab students of
Universiti Sultan Zainal Abidin (UniSZA) and Universiti Malaysia Terengganu (UMT) were
interviewed. Inductive thematic approach was used to analyze data. The findings indicates that
the most commonly used reading strategies among the EFL learners are logical knowledge (under
linguistic schema), formal construction (under formal schema), cultural knowledge (under cultural
schema), and prior knowledge and conceptual knowledge (under content schema). This study
concludes that reading strategies help the EFL learners in understanding English reading materials.
To improve reading strategies for EFL learners, there is a need for collective effort of English
language teachers, curriculum designers, educationists, education policy makers, and the EFL
learners themselves.
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1.1 Introduction

English language as any language consists of four skills; listening, reading, speaking and
writing. These skills are divided into two groups; receptive and productive. While receptive
consists of reading and listening skills, productive refers to writing and speaking. When the
learners learn receptive skills, they receive the language from spoken or written text and decode
the meaning to understand the text. The reading skill is increasingly seen as one of the most
important skills. Reading can be considered one of the basic ways of acquiring information in our
society and for academic purpose in particular. It plays a vital role because it is one of the most
frequently used language skills in everyday life. It is assumed that the person who is not able to
read well will face serious trouble, especially in what is regarded to be educational and,
subsequently, job opportunities (Ganesh, 2015).

Lack of effective reading strategy is identified as one of the significant factors affecting
reading comprehension efficiency among EFL learners in higher institutions (Koda, 2007). This
area has attracted a lot of research into Language 1 and Language 2 language acquisition and
reading fluency in the Arab world (Elbeheri, Everatt, Mahfoudhi, Abu Al-Diyar, & Taibah, 2011).
Oral language plays a significant role in learning to read as it has been observed that development
of reading is directly proportionate to the development of oral language (Perfetti & Dunlap, 2008).
Proper strategies need to be followed to achieve the desired goal rather than focusing on
assessment as a tool to enhance comprehension skills (AlJamal, Hawamlehm, & AlJamal, 2013).
Lack of reading exercises among students and training among teachers might be responsible for
the poor outcome in terms of reading skills among students, which could result in poor academic
performance (Abdelrahman & Bsharah, 2014; Alroud, 2015).

English language learners are expected develop good reading skills. Foreign language
researchers have focused on searching for effective methods to increase students’ reading ability.
They advocate the use of extensive reading to motivate readers. Learners who do not understand
reading material cannot enjoy reading. The most significant problem faced by the instructors today
is reading deficiency among the university level students, which may reflect poor performance in
their educational activities (Nezami, 2012). This might be due to the fact that students need a
variety of strategies in order to comprehend reading materials. Therefore, this study aims to
investigate reading comprehension strategies among Arab EFL learners in higher learning
institutions.

2.1Reading Comprehension Strategies

Strategies for reading comprehension could be discussed across the four types of schema:
formal schema, content schema, cultural schema, and linguistic schema. Formal schemata consist
of background knowledge of rhetorical, organizational, and formal constructions of various types
of texts (Li, Wu & Wang, 2007). Thus, formal schema is viewed as the knowledge of the manner
in which various genres are accessed. According to Richards et al. (2000), schema refers to the
underlying structure responsible for the construction of a text. Different types of text and discourse
such as description, letters, stories, poems, and reports are differentiated by the manner in which
the subject, propositions, and other information are merged together to produce a component. This
fundamental structure is recognized as formal schemata. For instance, a schema comprising
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various stories might consist of components such as setting, episodes, events, and finally reaction.
In fact, stories comprise a setting in which characters, place, and time are recognized, followed by
episodes leading towards a reaction. Different structures are found in various genres. Inadequate
knowledge of these structures results in considerable difficulties in reading comprehension (An,
2013).

Content schema refers to prior knowledge of the text content area. It encompasses
conceptual information on what typically occurs in a particular topic. It also contains information
on the manner in which these activities relate to each other to create coherence. It is an unrestricted
set of typical events and units for a particular occasion (Li et al., 2007). The presence or absence
of the content schema affects the reader’s comprehension of the text in terms of topic area (Ke,
2004). Li and Zang (2016) posit that content schema refers to the background knowledge about
the content. It includes information such as cultural background knowledge, previous experience,
and related information of the text. Several studies of second-language and reading comprehension
indicated that the first strategy include the prior cultural experiences that are extremely important
in comprehension. Schema form is a high order structure containing knowledge of rhetorical
organization structures. It also refers to the discourse structure of various genres of articles. Each
kind of article has its specific framework. Cui (2016) contends that content schema-theoretic view
of reading is more commonly used in global reading strategies compared to the two other factors
(problem solving reading strategies and support reading strategies).

Regarding cultural schema, the strategic cultural schema determines the extent of the
human knowledge of textual structures and rhetorical conventions, which can affect reading
comprehension, and how this knowledge can be effectively taught. In an ideal situation, the
sociocultural approach to schemata in reading comprehension can solve the following two
problems (Lin, 2004). First, it enhances students’ sensitivity to cultural differences in addition to
their cultural knowledge in content. Second, it increases their skills in reading comprehension.
Therefore, content schema is mainly culture-specific while cultural schema is typically considered
as part of content schema (L.i et al., 2007).

Linguistic schema is related to the vocabulary and grammatical knowledge. It contributes
significantly to the comprehension of reading material. According to Zhao and Zhu (2012),
linguistic schema refers to readers' prior linguistic knowledge, including the knowledge about
phonetics, grammar and vocabulary as traditionally recognized. Readers are both text interpreters
and decoders, and their interpretation abilities become more automatic and vital as their reading
skill develops. Educated people predict meaning for accurate decoding. Therefore, effective
comprehension of any reading material is impossible without adequate decoding skills (Nakamoto,
Lindsey, & Manis, 2007).

Every word and well-formed sentences are believed to have a general idea in regards to
their meaning. In this strategy, failure to understand non-defective terminologies is consistently
attributed to specific accent which conceivably deficits a communication. As a rule of grammar is
misapplied, grammatical coherent is broken (Zainal, 2017). Lesaux and Harris (2017) note that
schema strategies have shown the importance of background knowledge within a psycholinguistic
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model of reading. It is suggested that a variety of techniques and classroom activities should be
fully observed (Beattie & Ellis, 2017; Martinez, Ruiz Molina, & Valle, 2016).

2.2 Theoretical Approach

This study adopts schema theory, which refers to how learners use prior knowledge to
understand and learn from text. The term ‘schema’ was initially used by Barlett in psychology as
‘an active organization of past reactions or experiences. Subsequently, Rumelhalt (1980)
introduced the term in reading. The author defined schema as ““a data structure for representing the
genetic concepts stored in memory” (P.34). Schema can simply refer to connection of mental
structures signifying readers’ knowledge of everyday activities (Brown, 2001; Harmer, 2001;
Nassaji, 2002). Gilakjani & Ahmadi (2011) note that schema does not only influence how learners
become familiar with information, but also how they store the information in their memory.

The basic assumption of schema theory is that written text does not convey meaning by
itself; it only offers directions for readers on how meaning can be constructed or retrieved from
previously acquired knowledge. This prior knowledge is also called readers' ‘background
knowledge’ while the previously acquired knowledge structures are called ‘schemata’ (Barrlett,
1932; Nassaji, 2002; Rumelhart, 1980). The theory interprets that when people comprehend, they
need to combine their own background knowledge with the information in a text. In this process,
the prior knowledge and knowledge structure work effectively in people’s cognitive activities
(Zhao & Zhu, 2012). Readers’ schemata are ordered in a hierarchical manner, in which the most
universal remains at the upper and the most specific at the lowest level. Schema theory postulates
that understanding the meaning of writing is an interactive process between the text and the
readers’ prior knowledge.

Schema plays a significant role in the process of reading. It has been established that
schema theory is valuable in helping learners to improve their reading ability (Li et al., 2007).
Schema theory is widely applied in many disciplines and had a wide influence on first and second
language teaching, especially in relation to reading (Malcolm & Sharifian, 2002). For this reason,
schemata are hypothesized as helping readers to predict future occurrences based on past frames
of knowledge through interaction between the reader and the text (Saville-Troike & Barto, 2016).
Schema theory has been applied to guide the process of this study.

3.1 Method

This study employs qualitative method, in which interview techniques is used to collect
data from 10 EFL learners of Universiti Sultan Zainal Abidin (UniSZA) and Universiti Malaysia
Terengganu (UMT). Semi-structured interview is used to collect data related to strategies adopted
by the EFL learners in understanding the text. According to Creswell (2009), qualitative research
refers to the use of different philosophical assumptions, strategies of inquiry, and methods of data
collection, analysis and interpretation. It is “a form of systematic empirical inquiry into meaning”
(p.5). A gqualitative method is needed to explore and understand a particular phenomenon in depth
from the perspective of participants. This study utilizes qualitative method because it is helpful in
detailed exploration of a particular phenomenon. Interview technique is used in order to explore
the reading strategies in detail.
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The research questions in qualitative study usually emphasize on how social experience is
formed and assigned meaning. The presupposition nature of an inquiry emphasizes the correlation
between the researcher and topic(s), as well as the situational limitations that form the investigation
(Denzin & Lincoln, 2011). This suggests that in the present study, qualitative research can provide
in-depth understanding of reading comprehension difficulties faced by EFL learners.

Semi-structured interview was used as data collection technique which consists of several
important open ended pre-determined questions which are useful in identifying the areas to be
investigated Gill et al., (2008). Questions can be asked to interviewees to obtain answers related
to the strategy used by learners in understanding reading materials. Open-ended questions are
asked so that the participants can best explain their experiences unconstrained by any point of view
of the researchers or past research results. An open ended response to a question allows the
participant to create the options for their own responses (Creswell, 2012). A face-to-face interview
was performed, in which questions were asked and answers were recorded from only one
participant at a time. In a qualitative analysis, researchers may use several face-to-face interviews
to obtain valid data for analysis (Creswell, 2012).

Purposive non-probability sampling was used to select the interview participants. It is
typical in qualitative research to study a few individuals or a few cases. This is because the overall
aim of a researcher is to provide an in-depth analysis of the chosen phenomenon or area (Creswell,
2012). In this type of sampling, researchers intentionally select individuals and location to study
and understand the phenomenon to help him to achieve the objectives of the research. The
information richness of the participants is considered in this regard (Patton, 1990). Ten Arab EFL
learners were considered for the interview in this study. The main purpose is to develop an in-
depth examination of reading comprehension strategies under investigation. Inductive thematic
approach was used to analyze the data. The use of themes is a way of analyzing qualitative data
because themes are similar codes grouped together to form the main idea in the database. The
emerging themes were grouped based on the responses on the strategies adopted by EFL learners
provided by the participants.

4.1 Findings

Issues related to reading comprehension strategies are taken into consideration. These
issues are: method adopted by the readers in reading the text, readers’ strategies in addressing their
reading difficulties, and their satisfaction with the adopted strategies. The four types of schema
mentioned earlier are considered in analyzing these issues.

4.1.1 Linguistic Schema

The participants were asked to express their views regarding how they read English text,
which is the first predetermined question for the interview. Responses related to linguistic schema
were identified. The responses indicate that the participants use three different reading strategies
from linguistic schema. These strategies are: Phonetic knowledge, decoding knowledge, and
logical knowledge. The following table shows the reading strategies related to linguistic schema
adopted by EFL learners in reading from the chosen institutions.
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Table 1: Linguistic Schema
Strategy Applied

Participant Code IPK IDK ILK
PC1 0 0 1
PC2 0 0 1
PC3 0 0 1
PC4 0 0 1
PC5 0 1 0
PC6 0 0 1
PC7 0 1 0
PC8 0 1 0
PC9 0 0 1
PC10 0 0 1
Total 0 3 7

Note: Interviewee Code (IC), Phonetics Knowledge (1PK)

Decoding Knowledge (1DK) Logical Knowledge (1LK)
Table 1 shows that the most commonly used reading strategy among the respondents in relation to
linguistic schema is logical knowledge, where the participants study the title, read the main topic,
understand the title, or read the context. The reading strategy used by the majority of the
participants (n=7) can be categorized under Logical Knowledge, which is part of linguistic schema.
Under this category, Participant 1 claims to use the strategy of “studying the title”, Participant 2
opts for “reading the title”, Participant 3 chooses the strategy of “reading the main topic”,
Participant 4 claims to use the method of “understanding the title”, Participant 6 understands
English text by “reading the context”, Participant 9 tries to “start with the content”, and Participant
10 begins by “studying the title”.

It can be seen from the table that three of the participants use Decoding Knowledge as
reading strategy. Participant 5 understands English text by “scanning the topic”. Participant 7 “gets
the general idea” while Participant 8 reads “the sentences or paragraphs carefully” to be able to
understand the main idea. Therefore, it can be said that Decoding Knowledge is the second most
commonly used strategy among the Arab EFL learners in the chosen institutions. However, none
of the participants uses phonetic knowledge as reading strategy based on the interview data. They
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mostly use logical knowledge, followed by decoding knowledge. Linguistics schema plays a vital
role in helping EFL learners to understand written material (Zhao & Zhu, 2012). Though no
strategy related to phonetic knowledge was identified, for EFL learners to study the title they must
be familiar with the phonetics knowledge of the L1 from the syllabic connections to form a word
structure then logically connect the title wordings.

4.1.2Formal Schema
Regarding formal schema, the responses are categorized under rhetorical knowledge,
structural knowledge, and formal construction. The responses indicate that the dominant reading
strategy used by the participants is formal construction. The following table represents the reading
strategies used by the selected EFL learners from the chosen institutions.
Table 2: Formal Schema

Strategy Applied

Participant Code 2RK 2SK 2FC
PC1 0 1 0
PC2 0 0 1
PC3 0 0 1
PC4 0 0 1
PC5 1 0 0
PC6 1 0 0
PC7 0 0 1
PC8 0 1 0
PC9 0 1 0
PC10 0 0 1
Total 2 3 5

Note: Interviewee Code (IC), Rhetorical Knowledge (3RK),
Structural Knowledge (3SK), Formal Construction (3FC)

Table 2 indicates that majority of the participants (n=5) use formal construction as reading strategy.
Most of them grasp the contextual or extrinsic idea from the text. For example, Participant 2
understands “the general idea” to have “a focus and quick reading of a given comprehension”.
Participant 3 grasps “the topic and content background”, Participant 4 just “reads what is relevant”
to grasp the idea, Participant 7 uses to grasp the ‘contextual idea’ from the text and apply it in
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reading strategy, while Participant 10 identifies “full idea about the text content”. The second most
commonly used strategies among the participants are Rhetorical Knowledge (n=2) and Structural
Knowledge (n=2) respectively.

Under Rhetorical Knowledge strategy, the participants either set their target or objectives
to be achieved through reading, and use them as reading strategy. For example, Participant 5 sets
“some target goals and sets questions in regard to the topic” while Participant 6 puts “some
objectives that should be reached”. Under Structural Knowledge, the participants become selective
or look for the intrinsic idea from the text. For example, Participant 1 highlights “the main
sentences, wordings that compose the thematic related idea”. Participant 8 chooses “some books
and articles” to read while Participant 9 highlights “the sentences” while reading English text.

4.1.3 Cultural Schema
Themes related to cultural schema were identified from the responses of the participants.
The responses indicated that the participants use three different reading strategies from cultural
schema. These strategies are: Cultural content, textual knowledge, and psychological knowledge.
The following table shows the reading strategies related to cultural schema adopted by EFL
learners in reading from the chosen institutions.
Table 3: Cultural Schema
Strategy Applied

Participant Code 3CCK 3TK 3PK
PC1 1 0 0
PC2 1 0 0
PC3 1 0 0
PC4 1 0 0
PC5 1 0 0
PC6 1 0 0
PC7 1 0 0
PC8 0 1 0
PC9 0 1 0
PC10 0 0 1
Total 7 2 1

Note Interviewee Code(IC) Cultural Content Knowledge (2CCK),
Textual Knowledge (2TK), & Psychological Knowledge (2PK)
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Table 3 indicates that majority of the participants (n=7) use Cultural Knowledge as reading
strategy. This indicates that the dominant reading strategy used by the participants is cultural
knowledge. Most of them search for area of interest or area relevant to their field. For example,
Participant 1 keeps on reading “if the subject fits in” the study area, Participant 2 uses to “continue
reading” if the material is interesting, Participant 3 uses to “continue reading the story” which is
good to him, Participant 4 just reads what “is relevant” to his study. Also, participant 5 reads
English material “if it is related to” the field of his study, Participant 6 continues reading English
text “if it is related to” his area”, while Participant 7 stated that “if I need it in my study, | continue
reading it”.

The second most commonly used strategies among the participants is Textual Knowledge
(n=2). Under this strategy, the participants try to understand the full meaning or search for general
idea from the text. For example, Participant 8 chooses “some articles and books related to” his
field, while Participant 9 directly reads what is needed in the study. Only one participant 10 uses
Psychological Knowledge as reading strategy, where she searches for “what is on” her mind”
depending on the topic.

4.1.4 Content Schema

Themes related to content schema were identified from the responses of the participants.
The responses indicate that the participants use three different reading strategies related to content
schema. These strategies are: prior knowledge, conceptual knowledge, and situational knowledge.
The following table shows the reading strategies related to content schema adopted by EFL
learners in reading from the chosen institutions.

Table 4: Content Schema
Strategy Applied

Participant Code 1PK 4CK 4SK
PC1 0 1 0
PC2 1 0 0
PC3 1 0 0
PC4 0 1 0
PC5 1 0 0
PC6 0 0 1
PC7 1 0 0
PC8 0 0 1
Arab World English Journal 323
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PC9 0 1 0
PC10 0 1 0
Total 4 4 2

Note: Interviewee Code(IC), Prior Knowledge (4PK),
Conceptual Knowledge (4CK), Situation Knowledge (4SK)

Table 4 indicates that Prior Knowledge (n=4) and Conceptual Knowledge (n=4) are the most
commonly used reading strategies related to content schema adopted by the participants. Under
Prior Knowledge strategy, the participants focus on either quick reading or smooth reading, where
they try to develop their reading ability by trying to read quickly or smoothly. For example,
Participant 2 reads English material that helps him “to have a focus and quick reading, Participant
3 focuses on “vocabulary and smooth reading of a given comprehension”. Participant 5 starts
reading material that helps him “to have smooth reading, while Participant 7 focuses finds the idea
by “reading quickly”.

Under Conceptual Knowledge, the participants use note-taking, complete reading or
compose idea. For example, Participant 1 reads “content body of the text”, Participant 4 reads “the
abstract, then first paragraph”, Participant 9 looks for “idea by taking note” while Participant 10
reads “the text completely to understand the idea”. Only two of the participants use Situational
Knowledge as reading strategy. For instance, Participant 6 stated that “after I finish, I evaluate
myself”, while Participant 8 tries to “answer some questions” to understand the full meaning of
the text after reading through the text.

4.1.5 Strategies adopted by EFL learners in Understanding English Text

The responses indicate that the participants use several strategies to address their reading
difficulties. There are many strategies adopted by the EFL learners in understanding English text.
Based on the aforementioned strategies, most of the participants (n=6) use Google translate to
solve their reading difficulties, where they use it to translate the text into their mother tongue in
order to understand the main idea. For example, Participant 1 has “some ways to solve the
mentioned difficulties using Google translate”. Also, most of them (n=6) use dictionary to find the
meaning of strange words in order to understand the text. One of the participants adopts reading
practice to understand the English text, where they read it several times to familiarize themselves
with the text. For instance, Participant 3 usually “checks word’s meaning in the dictionary”. Some
of the participants (n=4) adopt the strategy of repeating the sentences until they understand the full
meaning. For example, Participant 6 repeats “the sentences to understand the meaning”.

In addition, some of the participants (n=3) consult of grammar books to solve their reading
problems. For example, when they find any grammatical expression not familiar to them, they try
to find any grammar book, read the relevant content and understand how the sentences have been
constructed in such way. In this regard, Participant 1 usually “read grammar books to reshape” his
usage of grammar. About half (n=5) of the participants ask their colleagues or lecturers about the
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meaning of words or sentences they do not understand. Most of the participants (n=6) guess the
meaning of words or sentences from the text. For example, Participant 9 solves “reading
difficulties by consulting friends”. Almost half (n=4) of the participants watch videos to solve their
reading difficulties. They focus on language while watching English videos on Television or social
media such as YouTube or LinkedIn. For instance, Participant 6 watches videos on “social media
like YouTube and Twitter”. Only one participant ignores the strange words, summarizes the
paragraphs, or simplifies the sentences in order to fully understand the meaning. This participant
(IC7) states that he “ignore words” that are not familiar to him.

The third question for the interview asks “how satisfied are you with the ways you follow
in understanding English reading materials. Regarding this question, majority of the participants
(n=8) stated that they are always satisfied with the method they follow while only two participants
mentioned that they are not satisfied with the strategy they adopt in solving their reading problems.
This indicates that majority of the participant are successful in achieving their reading objectives
through the strategies they adopt.

5.1 Discussion

This study uses interview techniques to investigate the reading strategies adopted by Arab EFL
learners in the selected institutions in the process of understanding written material. Specifically,
the study analyzed the issues related to reading strategies adopted by the EFL learners, how they
solve their reading difficulties, and their satisfaction with the adopted strategies.

It was found that the EFL learners use several reading strategies across the four types of
schema. In linguistic schema, the EFL learners use phonetic knowledge, decoding knowledge, and
logical knowledge. The dominant strategy used by the participants under linguistic schema is
logical knowledge. According to Zhao and Zhu (2012), linguistics schema plays a vital role in
helping EFL learners to understand written material. Regarding formal schema, the EFL learners
use rhetorical knowledge, structural knowledge, and formal construction. The responses indicated
that the dominant reading strategy used by the participants is formal construction. In relation to
cultural schema, the EFL learners use cultural content, textual knowledge, and psychological
knowledge. The themes suggested that the dominant strategy under cultural schema is cultural
knowledge.

Also, the EFL learners use prior knowledge, conceptual knowledge, and situational
knowledge under content schema. The emerging themes suggested that the dominant strategies
used by the EFL learners under content schema are prior knowledge and conceptual knowledge. It
was also found that the Arab EFL leaners face difficulties related to word meaning, synonyms and
strange words, grammar, prior knowledge, lengthy sentences, and lack of attention and interest.
The qualitative phase of this study also revealed that the EFL learners use strategies such as the
use of Google translate and dictionary, grammar books, and social media. The EFL learners utilize
the above mentioned reading strategies to resolve their reading difficulties. It was found that the
EFL learners initially need a written text related to their field of study. It was also found that
majority of the participants are always satisfied with the method they adopt in solving their reading
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problems. This indicates that majority of the participant are successful in achieving their reading
objectives through the strategies they adopt.

It is interesting that the findings of this study confirmed that the tenet of Balart’s (1982)
Schemata theory clearly indicates schema plays a significant role in the process of reading.
Gilakjani and Ahmadi (2011) noted that schema does not only influence how learners become
familiar with information, but also how they store the information in their memory. It has been
established that schema theory is valuable in helping learners to improve their reading ability. All
acts of comprehension encompass learner’s knowledge about words. The concept of schema has
been a major theoretical construct in reading comprehension.

6.1. Conclusion

This study used interview to specifically investigate the strategies used by the Arab EFL
learners in reading comprehension. It is evident that the EFL learners use several reading strategies
across the types of schema. The dominant strategy used by the participants under linguistic schema
is logical knowledge. In formal schema, the dominant reading strategy used by the participants is
formal construction. The dominant strategy under cultural schema is cultural knowledge. Also, the
dominant strategies used by the EFL learners under content schema are prior knowledge and
conceptual knowledge. This study also revealed that the EFL learners use strategies such as the
use of Google translate and dictionary, grammar books, and social media. The EFL learners utilize
the above mentioned reading strategies to resolve their reading difficulties. It was found that
readers initially need written texts related to their field of specialization. It was also found that
majority of the participants are always satisfied with the method they adopt in solving their reading
problems. The interviewees gave their maximum cooperation despite their tied schedule. They also
responded willingly to the entire questions. To improve reading strategies for EFL learners, there
is a need for collective effort of English language teachers, curriculum designers, educationists,
education policy makers, and the EFL learners themselves.

References

Abdelrahman, M. S. H. B. & Bsharah, M. S. (2014). The Effect of Speed Reading Strategies on
Developing Reading Comprehension among the 2nd Secondary Students in English
Language. English Language Teaching, 7(6), 168-174.

Al-Jamal, D., Al-Hawamleh, M., & Al-Jamal, G. (2013). An assessment of reading comprehension
practice in Jordan. Jordan Journal of Educational Sciences, 9(3), 335-344.

Al-Roud, A. A. (2015). Investigating the extent of the interference of English language in learning
Arabic language in Bridgewater State University (BSU) from perspectives. American
International Journal Contemporary Research, 5(3), 80-88.

An, S. (2013). Schema theory in reading. Theory and Practice in Language Studies, 3(1), 130-
134,

Bartlett, F.C. (1932). Remembering: A study in experimental and social psychology Cambridge,
England: Cambridge University Press.

Arab World English Journal 326
WWW.awej.org
ISSN: 2229-9327



Arab World English Journal (AWEJ) Volume 9. Number 2. June, 2018
Reading Comprehension Strategies among EFL Learners Al-Jarrah & Ismail

Beattie, G. & Ellis, A. W. (2017). The psychology of language and communication. Taylor &
Francis.

Brown, H. D. (2001). Teaching by principles, An interactive approach to language pedagogy.
White Plains, NY: Addison Wesley Longman, Inc.

Cui, L. (2016). Effect of Schema-Based Instructions on Senior High School Students” Vocabulary
Learning  Strategies. International  Journal for Innovation Education and
Research, 4(5),125-129.

Creswell, J.W. (2012). Educational Research: Planning, Conducting, and Evaluating Quantitative
and Qualitative Research (4™ Ed). Boston: Pearson Education, Inc

Denzin, N. & Lincoln Y. (2000). Handbook of Qualitative Research (Eds). London: Sage
Publication Inc.

Elbeheri, G., Everatt, J., Mahfoudhi, A., Abu Al-Diyar, M., & Taibah, N. (2011). Orthographic
processing and reading comprehension among Arabic speaking mainstream and LD
children. Dyslexia, 17(2), 123-142.

Ganesh, B. M. (2015). Teaching Receptive and Productive Language Skills with the Help of
Techniques. An International Journal in English, 1 (2): 1-6.

Gilakjani, A. P. & Ahmadi, M. R. (2011). A Study of Factors Affecting EFL Learners' English
Listening Comprehension and the Strategies for Improvement. Journal of Language
Teaching & Research, 2(5).977-988

Gill, P. et al., 2008. Methods of data collection in qualitative research: interviews and focus
groups. Br Dent J, 204 (6), 291-295.

Harmer, J. (2001). The Practice of English Language Teaching. London: Pearson Education
Limited.

Ke, L. (2004). Content Schemata and Reading Comprehension. | Joumal of English Language
Education Association, 27(3), 1-7.

Lesaux, N. K. & Harris, J. R. (2017). An investigation of comprehension processes among
adolescent English learners with reading difficulties. Topics in Language Disorders, 37(2),
182-203.

Li, J. P. & Zang, L. S. (2016). The Application of Schema Theory to English Reading Teaching in
Junior High School. Sino-US English Teaching, 13(1), 14-21.

Li, X. H., Wu, J.,, & Wang, W. H. (2007). Analysis of schema theory and its influence on
reading. US-China foreign language, 5(11), 18-21.

Lin, L. (2004). Effects of culturally specific prior knowledge on Taiwanese EFL students’ English
reading comprehension. (Doctoral dissertation), University of Victoria, Canada.

Malcolm, 1. G. & Sharifian, F. (2002). Aspects of Aboriginal English oral discourse: An
application of cultural schema theory. Discourse Studies, 4(2), 169-181.

Martinez Luna, A. I., Ruiz Molina, J. E., & Valle Valle, R. V. (2016). Difficulties that advanced
Intensive English | student of The Bachelor of arts in English with emphasis in teaching
face to produce accurate and fluent oral English discourse at the Department of Foreign
Languages of The University of El Salvador, year 2015 (Doctoral dissertation),
Universidad de El Salvador, EI Salvador .

Arab World English Journal 327
WWW.awej.org
ISSN: 2229-9327



Arab World English Journal (AWEJ) Volume 9. Number 2. June, 2018
Reading Comprehension Strategies among EFL Learners Al-Jarrah & Ismail

Nakamoto, J., Lindsey, K. A. & Manis, F. R. (2007). A longitudinal analysis of English language
learners” word decoding and reading comprehension. Reading and Writing, 20(7), 691-
719.

Nassaji, H. (2002). Schema theory and knowledge-based processes in second language reading
comprehension: a need for alternative perspectives, Language Learning, 52 (2): 439-481.

Nezami, S. R. A. (2012). A Critical Study of Comprehension Strategies and General Problems in
Reading Skill Faced by Arab EFL Learners with Special Reference to Najran University
in Saudi Arabia. International Journal of Social Sciences & Education, 2(3).306-316.

Patton, M. Q. (1990). Qualitative evaluation and research methods. SAGE Publications, inc.

Newbury Park, CA: Sage Publications.

Perfetti, C. A. & Dunlap, S. (2008). Universal principles and writing system variations in learning
to read. Learning to read across languages. Mahwah, NJ: Erlbaum.

Richards, J. C., Platt, J., & Platt, H. (2000). Longman dictionary of language teaching and applied
linguistics (4" Ed). London: Routledge.

Rumelhart, D. E. (1980). On evaluating story grammars. Cognitive Science, 4(3), 313-316.

Saville-Troike, M. & Barto, K. (2016). Introducing second language acquisition. Cambridge
University Press.

Zainal, Z. (2017). Critical review of reading model and theories in first and second
language. Jurnal Kemanusiaan, 1(2).104-124

Zhao, X. & Zhu, L. (2012). Schema Theory and College English Reading Teaching. English
Language Teaching, 5(11), 111-117.

Arab World English Journal 328
WWW.awej.org
ISSN: 2229-9327



